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The session will cover:
1. What is the impact of the Virtual School model in England (no VS in
Wales, Scotland, NI)?
2. What gaps is the virtual schools model addressing?
3. Which OOHC groups are at greatest risk of school disengagement?
4. What are the key research messages for NSW in tackling OOHC students
at high risk of school disengagement?
5. How do alternative school settings interact with the Virtual School?
6. Is there a role for service providers (equivalent of NGOs in Australia)?
7. How important is good data?

The Virtual School model in England
•

Local Authority has a legal duty (Children Act 1989) to safeguard and
promote the welfare of a child looked after (OOHC) by them with particular
duty to promote the child’s educational achievement, to appoint at least one
person (the VSH) who must be an officer employed by the authority

•

One of only 7 statutory local authority roles

•

The Virtual School is a local authority service who support and challenge
schools and key partners (including foster carers, social workers, NGOs) to
ensure the best outcomes for OOHC

•

Responsible for OOHC/post care 0-25, professional but no statutory
responsibility for adopted children and SGOs

•

Numbers of OOHC in one local authority varies hugely but 450 might be
average, including those placed elsewhere

Gaps addressed/ responsibilities include:
•

Narrow the attainment and progress gap between OOHC and others

•
•

Ensure OOHC are admitted swiftly to the right school - preference
Monitor attendance, attainment and progress

•

Have strong and robust (challenging) relationships with schools – train,
support and challenge designated teachers

•
•

Have strong and robust relationships with social care staff
Advocate and mediate in the child’s best interests

•

Quality assure Personal Education Plans to ensure they focus on outcomes

•

Ensure all interested parties understand how to enhance learning

•

Manage the Pupil Premium Plus

•

Be accountable when OfSTED (inspectors) call

The Designated Teacher (DT)
•
•
•
•
•
•
•
•

DT school leader, usually member of senior management with
appropriate influence
DT has lead responsibility for helping school staff understand
OOHC’s needs
Developing a culture of high expectations and aspirations for OOHC
Ensuring the child/young person has a voice in setting outcomes
Ensuring high quality Personal Education Plans (PEPs) used to
ensure progress
DT has a key role in supporting OOHC to make a smooth transition
to new school / college
DT - central point of initial contact for social workers, VSHs, NGOs
School governors receive an annual evaluation report on the
provision and outcomes

Personal Education Plan
• Statutory requirement at least 6 monthly
• Holistic context but focused on education outcomes
• SMART learning targets/outcomes
• Clear responsibilities and accountabilities
• Involves the child (if they wish) as well as school,
carer, social worker and other professionals
• Confirms plans for Pupil Premium Plus

Pupil Premium Plus (PPP)
• The pupil premium plus is managed by the VSH for the benefit of the
OOHC
• OOHC (and adopted children) are eligible if looked after on the date of
the local authority census (March each year), even if only for one day
• The formula is £1900 per child aged 4 to 15 on August 31st and £300 for
0-3 year old children
• Schools (DTs) have a responsibility to ensure that the money has a
positive impact on the child’s learning
• Ofsted requirement that schools evidence how PPP was spent and how
it has benefited OOHC
• VSH is responsible for allocation of PPP in practice – through the PEPs

Pupil Premium Plus – what is it used for?
In school
• Key person – time allocation
• One-to-one tuition
• Interventions - e.g. maths support, teaching assistant
• Staff training
• Support services and alternative provision
From Virtual School
• Tuition and alternative provision
• Attendance monitoring
• Therapy services
• Training for schools e.g. attachment and trauma

Which OOHC groups are at greatest risk, what are key
research messages for tackling these risks and how do
alternative setting interact with the Virtual School?

Education
•

Rees Centre/University of Bristol study, funded
by The Nuffield Foundation

•

Linked national data sets on the education
(National Pupil Database) and care experiences
of looked after children in English schools Year
11

•

Interviewed 26 young people (high- and lowerprogress) in six local authorities and with their
carers, teachers, social workers and Virtual
School staff

http://reescentre.education.ox.ac.uk/research/
educational-progress-of-looked-after-children/

Education
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What does this mean for young people?
•

Students in Out-of-Home Care did better than those who were ‘in need’
but not in care, and better than those who had been in care for under 12
months, so care protects them.

•

Young people in foster or kinship care at age 16 scored higher than those
in residential or other placement types especially alternative care.

•

Young people who changed school during final two years scored over five
grades less than those who didn’t.

•

For every 5% of school sessions missed - unauthorised absences, young
people scored two grades less.

•

For every additional day of school missed due to fixed-term exclusions,
young people scored one-sixth of a grade less.

Factors affecting educational outcomes
26 young people interviewed suggested important factors were:
• key adult (not always teacher) in the school
• teachers most important educational influence. In Queensland, 76% of children in
OOHC wanted more support from teachers and school staff to be more involved in
their lives (CCYPCG 2008)
• foster carers’ level of educational support seemed more important than their
educational qualifications per se – new analysis shows importance of aspirations
• YP’s control over the situation, also emerging in ‘matching’ work
• YP’s choice not to be identified as in care
• interventions that supported them such as one-to-one tuition
• long-term (negative) impact of responsibility for a birth parent affected by
substance/alcohol abuse, mental illness
These findings, in particular the importance of a key adult and not being identified as in
OOHC (being seen as ‘normal’) emerge from all our studies in which young people are
interviewed

Outcomes of London Fostering Achievement
Programme that trained 2500 carers in education
• Generic training well received - mix of people (e.g. foster carers, teachers,
social workers) enabled them to better understand each other’s roles.
• Some foster carers challenged the schools’ allocation of Pupil Premium Plus
as a direct impact of the Programme.
• The Education Champions had most impact providing foster carers with
information, accompanied carers to education meetings, direct support to
young people and increased confidence of carers.
Education Champions are experienced carers usually with some experience of
schools, employed 10 hours/wk to support carers.

Evaluation of attachment awareness training
• Teachers report being insufficiently prepared to work effectively with young people
who experience trauma and attachment issues
• Attachment Aware Schools Programme for 25 staff from 16 schools – awareness
raising sessions, e learning, consultant support for planning, evaluation and
‘emotion coaching’
• Increased confidence and greater understanding of why pupils behave in particular
ways – the reasons behind the behaviour
• Recognising emotions before managing behaviours, changing communication
styles and language used with pupils/staff
• School environment has become calmer/more nurturing
• Providing spaces in which children can calm down and self-regulate
• Having a significant adult in school that the pupil trusted

The role of data –The Nuffield analysis
• Linking national data sets on the education (National Pupil
Database) and care experiences of looked after children in England
(SSDA903) – similar to Australian National Minimum Data Set
– to explore the relationship between educational outcomes, the
children’s care histories and individual characteristics, and practice
and policy in different local authorities

• Have now started another analysis looking at those who come in
and out of care and those in need.
• In Australia, regular linkage of child protection and NAPLAN data
will be needed to monitor changes.

